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Introduction

About the resource

Purpose

The purpose of this resource is to support the teaching of knowledge, skills, understanding and
values within the topic of Australian multicultural society and the principles of multiculturalism

as expressed through the WA Charter of Multiculturalism (http://www.omi.wa.gov.au/omi_

charter.asp). It provides teachers with adaptable resources and learning activities that can be
taught as a complete program or sections can be split up and integrated into other teaching
and learning programs.

Objectives

This resource has been developed to assist teachers provide learning and teaching
opportunities on the appreciation of cultural diversity and the development of the WA Charter
of Multiculturalism. The program is designed for students in Years 8-10, and links to the K-10
syllabus content of the culture outcome of the Society and Environment syllabus.

The six objectives of the program are:

e toteach awareness of the scope and importance of cultural, and other forms, of diversity

o toidentify the key issues of cultural, and other forms, of diversity in the Western Australian
community

e toteach about Western Australia’s policies on multiculturalism, equality and discrimination

e to provide practical teaching and learning materials on the topics of cultural and other
forms of diversity

e to provide practical teaching and learning materials that develop personal values
regarding mutual respect, equality and anti-racism in the community.

Contents

This resource comprises three programs of work with three or four topics in each program.
Under each topic is a set of suggested teaching activities supported by student resources and
teacher’s notes.

Acknowledgements

Department of Local Government

The Office of Multicultural Interests became a part of the Department of Local Government
in March 20089.

This supports the many synergies across local government and multiculturalism, and will
ensure the continued delivery of quality services to Western Australian communities.
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Program of work 1—Culture, stereotypes and diversity

Topic 1: Culture
Topic 2: Stereotypes
Topic 3: Diversity — Similarities and differences

Program of work 2 — Australian identity

Topic 1: Who is an Australian?

Topic 2: What is citizenship?

Topic 3: Refugees and asylum seekers
Topic 4. Making Australia

Program of work 3 — Understanding multiculturalism

Topic 1: WA Charter of Multiculturalism
Topic 2: Attitudes to multiculturalism

Topic 3: Perceptions and the media

Topic 4: Respect — negotiating differences.
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Implementing the teaching programs

Teaching the suggested activities

The suggested activities for each topic are listed in a sequence that progressively builds the
necessary knowledge, skills, understanding and values. However, teachers can rearrange
the activities for each topic or exclude certain elements, depending on the needs of their
students. They may also include ideas from a list of extension activities or information from
websites and other sources to develop the program. When deciding what to include in a
program of work, teachers should be aware that there are some groups of activities that are
best taught in sequence so that understanding can be developed.

The activities are cross-referenced to the Western Australian Outcomes and Standards
Framework and the Early Adolescence (8-10) Scope and Sequence Statements for the
Society and Environment/Culture and Time Continuity and Change outcomes and for the
Health and Physical Education Interpersonal Skills outcome.

Time

The time to complete the suggested activities is given at the beginning of each topic. These
times are to be used as a guide only. Teachers may need to vary them to meet the needs of
their students.

Teacher and student resources

Resources consist of worksheets and information for students that teachers can reproduce.
Teacher’s resources for each topic provide background information, references and relevant
websites.

Each resource is numbered according to the program of work (P1, P2 or P3) and in the order
they are to be used, eg ‘P1, Resource 10: Teacher’s notes — A typical farmer’.

Relevant online resources are listed at the beginning of each program of work and within the
suggested activities for each topic. These may be used by teachers for extension activities in a
lesson and be provided to students as a basis for further investigation, or for the development
of project work.

Introduction Td 7
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Teaching about controversial and contentious topics

At the same time as acknowledging the benefits of teaching about the topics addressed in
this resource, teacher’s will need particular skills to prevent reinforcing stereotypes, raising
tension between students, or increasing confusion.

Teachers will need to find approaches that meet the need for balance and objectivity and
ensure that they avoid bias. The approaches and strategies that are used should match
the teacher’s confidence and experience, as well as the maturity and skills of the students.
Teachers may plan to raise controversy or it may arise unexpectedly — the teacher will need
to be prepared for both cases.

The study of issues which are contentious, or that may be ethically, or politically, controversial,
will give rise to a wide range of conflicting opinions and viewpoints. Students’ different
experiences, learning styles and emotional intelligence levels can lead to different reactions.

There may be some level of discomfort for students if the issues involve them reflecting on,
or adjusting, their world views and practices. Students may feel uncomfortable or challenged
when examining views they have previously expressed, or views which they perceive their
peer group, or family to hold. Some of the views expressed by students may not support the
values of the charter. In these instances, it is important that teachers have strategies in place
for dealing with these situations.

Learning about controversial issues is an important part of the educational growth and
development of students. Handled appropriately, it can equip them with the knowledge, critical
thinking skills and emotional literacy to engage in democratic decision-making.

Controversial topics (eg racial discrimination, conflict, refugees) require sensitivity on the
part of the teacher. In general, the following principles are important when dealing with
controversial topics.

¢  Topics should receive a balanced approach and careful appraisal. Minority opinions and
views should not be excluded. Differences should be examined and clarified, so that the
underlying reasons for the different views can be identified and discussed.

e Students should be allowed to reach their own informed opinions based on individual
and group research and discussion.

e Students need to develop skills that enable them to formulate arguments using evidence
and to respond to alternative views in constructive and balanced ways.

e The positions and values that are embodied in the Universal Declaration of Human
Rights, 1948 and in other United Nations covenants to which Australia is committed, can
be used by students to test opinions and views of the issues they are discussing.

A simplified version of the Universal Declaration of Human Rights can be found at:
<http://www.un.org/Overview/rights.html>.

8 M4 Introduction
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Strategies for working with students

The material below is adapted from Teaching Controversial Issues, one of the Global
Citizenship Guides published by the international charity, Oxfam.

Before starting an activity, use examples to model ground rules designed to provide a safe
environment for students to express their opinions. These include:

e only one person speaks at a time — no interrupting
o show respect for the views of others
¢ challenge the ideas people have, not the people themselves

e use appropriate language — no racist or sexist comments — learn to identify and avoid
emotive language

o allow everyone to express a view to ensure that everyone is heard and respected
e ensure students give reasons for why they hold a particular point of view.

Depending on the sensitivity of the issue, or the confidence of the students, it may be
appropriate for small groups to be used when teaching about the concepts and ideas in
this resource. This will ensure that greater confidentiality exists and enables less confident
students to express their opinions in a less pressured environment.

As a way of creating ownership of a discussion or activity, students could draw up ground
rules themselves. Students can then be encouraged to regulate their own learning process.

Adapted from Teaching Controversial Issues — Global Citizenship Guides (2006) with permission of Oxfam GB,
(Oxfam House, John Smith Drive, Oxford, OX4 2JY, UK <www.oxfam.org.uk>). Oxfam GB does not necessarily
endorse any text or activities that accompany the materials, nor has it approved the adapted text.

Introduction Td 9
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Anti-racism strategies

In developing anti-racism strategies, it is crucial that teachers pay attention to ensuring that
they keep the focus on positive strategies, while minimising focus on the negative aspects.

Countering prejudice: ‘dos’ and ‘don’ts’

Copyright owned by the State of Victoria (Department of Education and Early Childhood Development). Adapted

Do start with the positives, such as the
benefits of cultural differences.

Do start by discussing the range of possible
attitudes to cultural differences, without
allowing people to align themselves
personally. Then, in a somewhat more
detached way, they can work through the
consequences of different attitudes.

Do emphasise social cohesion: the way
differences can complement and benefit
each other. Focus on shared and core
values, such as respect, acceptance,
generosity and freedom.

Do talk about everybody’s differences.
Teaching about cultural differences must be
inclusive of all people, at all times.

Do link the question of cultural differences to
the main themes of the curriculum: literature,
history, political studies, art, etc.

Do talk in such a way that difference means
all of us, who we are compared to others,
and how we relate to others in our local and
global environments. You need to build on
everyone’s own self-interest and the benefits
to all Australians of making the most of our
differences.

Do deal with the practical skills and attitudes
needed to succeed in an increasingly
culturally diverse society.

Do start with words that people relate to,
such as difference, acceptance, respect and
freedom. This is the beginning of a discussion
of why schools and governments have
policies on diversity and multiculturalism.

with permission.
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Don’t start with the negatives, such as
racism or prejudice. These negatives imply
a kind of accusation — an approach which is
unlikely to change attitudes.

Don’t start by having people voice their own
attitudes to cultural differences because
once they have voiced them they may feel
that they have to remain committed to them.
You may thereby inadvertently fix in place
and simplify views that are probably more
complex and fluid.

Don’t overemphasise ‘ethnic colour’. The
song and dance approach often creates
more stereotypes than it debunks.

Don’t single out particular groups, such as
‘ethnic groups’.

Don't let it seem that talking about
differences is an afterthought, an add-on to
the curriculum.

Don’t give the impression that the reason
you are discussing differences is so that the
‘mainstream’ or the ‘majority’ will feel better
about ‘minorities’.

Don’t be moralistic. There is no point in
accusing people of having bad attitudes, or
even implying they do.

Don’t begin discussions with overly
complex terms, such as multiculturalism or
substantive equality.
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Program of work 1 — Culture, stereotypes and
diversity

Overview

The purpose of the activities in this program of work is to raise student awareness about:

e the characteristics of culture
e  stereotyping and its impacts
e the role of similarities and differences as they exist within cultural diversity.

Phase of learning
Early Childhood Middle Childhood  EarlyAdolescence

Years 8, 9 and 10

Learning area

The English H&PE Languages Mathematics Science T&E
Arts (LOTE)

Culture

Early Adolescence: Society and Environment/Culture — Students understand that people
form groups because of their shared understandings of the world and, in turn, they are
influenced by the particular culture formed.

Outcomes and Standards Framework: Society and Environment/Culture C3 and C4

© Department of Education and Training 2009 Program of Wor_k 1 M 1
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Early Adolescence: Society and Environment — Culture

Suggested topics
Year 8
. Natural and cultural heritage, Australian icons.

Year 9
e Visible and less visible characteristics of cultural groups.

Year 10
e  Cultural stereotypes and prejudices in Australian identity.

Broad understandings

Beliefs and culture
Year 8
e Visible characteristics of cultural groups are often reflected in stereotypes.

Year 9
e Characteristics of a cultural group may be visible or invisible to people outside the group.
e Ethnocentrism can limit the way people view other cultures.

Year 10
e Most defining characteristics of cultural groups are invisible.
e Different world views need to be considered in any interaction between cultural groups.

Cohesion and diversity

Year 8

e Practices and beliefs of cultural groups can be forces for both cohesion and social
acceptance of diversity.

Year 9
. Forces for cohesion share ideas.

Year 10
. Factors influence cohesion.

2 M4 Program of work 1
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Personal, group and cultural identity

Year 8
e  Cultural practice can influence identity.

Year 9

e  Stereotyping individuals and groups can influence identity in both positive and negative
ways.

Year 10

e Cross-cultural awareness is based on intercultural knowledge, understanding and
acknowledgement of difference within all cultures.

Active citizenship

Students should be taught:

¢ the values and processes of democratic practices, which support social justice and
education for a sustainable future

e that principles and values of social justice help in formulating, guiding and reviewing
social action

e how responsible decision-making and social action supports democratic process and
concern for others

¢ how to work appropriately with a range of people who represent diverse views, values
and practices.(Civics and Citizenship).

Values

Pursuit of Self-acceptance Environmental
knowledge and  and respect of self responsibility
commitment to
achievement of

potential

X X
© Department of Education and Training 2009 Program of work 1 m 3
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Topic 1: Culture
Topic 2: Stereotypes

Topic 3: Diversity — similarities and differences

The time to teach the three topics in this program of work and the number of lessons needed
to teach them will vary according to the year level of the students and which activities are
included in each lesson. See each topic and activity for further details of teaching times.

Resources

Online resources How to use

Office of Multicultural Interests
http://www.omi.wa.gov.au/omi_publications.asp

Office of Multicultural Interests
http://www.omi.wa.gov.au/omi_publications.asp

Making multicultural Australia

http://www.multiculturalaustralia.edu.au/
hotwords/hotwords.php

Women working in agriculture
http://www.fao.org/GENDER/en/agri-e.htm

http://genderandenvironment.org/admin/admin__
biblioteca/documentos/Agriculture.pdf

Spotlight interviews

http://www.racismnoway.com.au/classroom/
spotlight/

Voices of Australia

http://www.humanrights.gov.au/education/
voices/index.html

Global education

http://www.globaleducation.edna.edu.au/
globaled/go/cache/offonce/pid/1314;jsessionid=
E561C4F4771D1EF2B9EO5A60B783750D

UNICEF Voices of Youth

http://www.unicef.org/voy/speakout/speakout.
php

4 m Program of work 1

Overview

A collection of culture and religion information
sheets.

Working definitions of terms relating to
multiculturalism.

Topic 1: Culture

Background information about words, their
meanings and history that is relevant to the topic
of multiculturalism.

Topic 2: Stereotypes

Information about the role of women in agriculture
around the world. Useful for when using P1,
Resource 10: Teacher’s notes — A typical farmer,
and P1, Resource 11: ‘A typical...’

Topic 3: Diversity —Similarities and differences

This website has some additional interviews with
Australians. Additional or alternative stories could
be used for extension activities.

Topic 3: Diversity —Similarities and differences

Stories of migrants, refugees and Indigenous
Australians experiences, including coming to,
and living in, Australia. Background information
for teachers and students.

Topic 2: Stereotypes and Topic 3: Diversity —
Similarities and differences

This is the AusAID Global Education website with
background information for teachers and teaching
ideas on a range of topics.

An online forum for students from around the
world to participate in discussions about issues
that affect them.

© Department of Education and Training 2009
Office of Multicultural Interests 2009
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Resources How to use

One World Centre
http://www.oneworldcentre.org.au/libary/

Italian Lives in Western Australia
http://www.italianlives.arts.uwa.edu.au

Thinking Globally: Global perspectives in the
early years classroom. Julie Browett and Greg
Ashman.

Journal of the Asia Education Teacher’s
Association, Vol 29, No. 4, Nov 2001.

The Social Educator, Journal of the Social
Education Association of Australia Vol 14,
No 1, Apr 1997, p. 17.

Knowing Me, Knowing You: Exploring Identity
and Difference through an Integrated Curriculum.
Kath Murdoch and Julie Hamston, p 31.

What am | looking at? Dr George Otero.

Human Rights for Humankind: Racism. Human
Rights Commission.

Worlds of Difference 2 — Exploring Worldviews
and Values in English themes. Julie Mitchell.

© Department of Education and Training 2009
Office of Multicultural Interests 2009
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The One World Centre has an extensive and
unique collection relevant to the topics in this
resource, including Australian and global contexts.

The Italian Lives project explores the history of
Italian migrants and their descendants in Western
Australia. The website contains migrant stories
and other educational material.

Topic 1: Culture

Chapter 2: ‘Identity and Cultural Diversity’, pp 49—
50. An explanation of the cultural iceberg.

Topic 1: Culture

Background information for teachers about the
different descriptions of culture.

Topic 2: Stereotypes

Background information about intercultural

understanding and perceptions.

Topic 1: Culture

Information for teachers about a range of
simulation games and how to use them.

Topic 2: Stereotypes

Ideas for teaching about the role of perceptions in
the way we treat other people.

Topic 2: Stereotypes

Teaching ideas to introduce students to

stereotyping.

Topic 2: Stereotypes

Explanations of prejudice, scapegoating and
stereotyping — suitable to use with students.

Ideas for working with students using the book or
DVD of Looking for Alibrandi.

—
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Topic 1: Culture

Purpose

In the activities for this topic, students will recognise that:

o the characteristics of a cultural group may be either visible or less visible to people
outside the group

¢ most defining characteristics of cultural groups are invisible

cross-cultural awareness is based on intercultural knowledge, understanding and
acknowledgement of diversity within all cultures.

Teachers will need 1.5-2 hours to teach the activities for this topic. See individual activities
for more specific teaching times.

. P1, Resource 1: Student worksheet — ‘Characteristics of culture’ — a set of characteristics
for each group.

e P1, Resource 2: Teacher’s notes — Definitions for Activity 2 — ‘Characteristics of culture’.

e P1, Resource 3: Student worksheet — Diagrams to describe culture — ‘The iceberg of
culture’, ‘Culture is like an apple’ and ‘Layers of culture’ (a copy of one diagram for each
student).

e P1, Resource 4: Student worksheet — Diagrams to describe culture (a copy for each
student).

e P11, Resource 5: Student worksheet — Definitions of culture (a copy for each student).

Activity 1

Students discuss how they would describe their own culture. They should think about their
food, clothing, language, architecture, social behaviour and symbols. This activity could be
done in groups or as a whole class. Care will need to be taken to prevent students wanting to
list physical features that relate to ‘race’. (10 minutes)

Activity 2

Groups of students are given a set of cards with the visible and less visible characteristics
of culture written on them (P1, Resource 1). Ask the students to sort the cards into two
categories and provide a title for each one. Ask several groups to report to the whole class
about what categories they decided on and why. Accept and comment on all suggestions but
if the visible/less visible categories don’t come up, ask the students to put the cards into these
two categories. Refer back to the initial discussion and identify the visible and less visible
aspects of culture the students listed. Also use P1, Resource 2. (15 minutes)

Program of work 1 [FNId 7
Topic 1 — Culture
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Activity 3

Give each student a set of definitions of culture and ask them to explain which one they
believe is the best definition and why (P1, Resource 5). Students use the elements of their
chosen definition and other definitions to write their own definition of culture. (20 minutes)

For more information on culture and religion, refer to the Office of Multicultural Interests
information sheets on culture and religion, available in the publications section at:

<www.omi.wa.gov.au>

What are the different characteristics of culture?
What are the visible and invisible characteristics of culture?
How do cultural practices influence the way in which people interact with each other?

Students research the origins of particular cultural practices, for example, the handshake,
Indigenous Australian kinship systems, or not touching a child’s head.

Student’s definitions of culture could also be used as an assessment task (see P1, Resource 5).

1.

Students complete this multiple-choice question.
Before entering a house you:

a) take off your shoes
b) clap your hands to announce your arrival
¢) knock on the door and wait for your hosts to open it and invite you in.

Most students in WA schools will answer c) as this is what people in most western cultures
do and is a correct answer. However, a) and b) are also correct answers if answering the
guestion from the point of view of an Asian or Indigenous culture. In fact, all answers in
this multiple-choice question are correct depending on the culture you are thinking about.

d) People in many Asian cultures take off their shoes.
e) Many Indigenous cultures clap their hands.
f)  In most Western cultures people knock on the door.

The purpose of this short activity is to raise student awareness about the similarities
and differences between cultures. The activity demonstrates this by pointing out that
all cultures have customs for entering a house (a similarity between cultures) but each
custom is different.

Students research the daily customs of one of the cultural groups that make up the
Australian population.

M4 Program of work 1
Topic 1 — Culture
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P1, Resource 1: Student worksheet — ‘Characteristics of culture’

food

organisation of society

language

rituals

behaviour

architecture

gender roles

clothing

attitudes

artefacts

arts

Sstatus

ideas about what is beautiful

institutions

social customs

literature

roles

traditions

mores

symbols

values

celebrations

Program of work 1 VIS4 9
Topic 1 — Culture
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Resource 2: Teacher’s notes — ‘Characteristics of culture’

Values

Values are the beliefs a group has. They are the ideas about what an individual or a group
thinks is important in the way they live their life. They influence the decisions people make.
We express our values in the way we think and act.

Values are the accepted principles or standards of an individual or a group. Each cultural
group has its own set of values.

Mores

Mores are the customs and habitual practices of a culture, especially those that reflect moral
standards that are accepted by a particular group of people.

Attitudes
Attitudes are the opinions or general feelings people have about something.
Roles

Roles are the parts played by a person in a given social context. Particular roles have
characteristics or expected patterns of behaviour attributed to them.

Symbol

A symbol is an object, drawing or graphic that represents or stands for an idea from a culture.
Status

Status is the relative position or standing of somebody in a society or group.

Enculturation

Enculturation is the process whereby young children learn about the culture of the society
in which they live. It's the process used by people of a culture to pass on their culture to
subsequent generations.

Norms
The standard pattern of behaviour considered normal in a particular society.

For working definitions and explanations of other multicultural terminolgy, visit the
publications section of the Office of Multicultural Interests website at: <www.omi.wa.gov.au>

10 M4 Program of work 1
Topic 1 — Culture
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P1, Resource 3: Student worksheet — Diagrams to describe culture

Diagram 1: The iceberg of culture

Only % of an iceberg can be seen above the water; the other -2 is below water and cannot

10
be seen.

Visible characteristics

m What you need to know and can
( food ) actually see, hear or touch.

celebrations language dress

gender roles behaviour attitudes

Less visible characteristics
What you cannot see, hear or touch

but still know about your culture.
“\g

organisation of
society

Cnoms L DS

beliefs
institutions
mores
enculturation

ideas about what is beautiful attitudes to time

Knowing the cultural values that are less visible can help us to understand the visible
characteristics of culture.

© Department of Education and Training 2009 Program of work 1 m 11
Office of Multicultural Interests 2009 Topic 1 — Culture
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Diagram 2: Culture is like an apple

The skin — The things about culture that you can see: eg language, food, architecture,
fashion, art.

The flesh — The norms and values of a culture: eg beliefs, attitudes.

The core — Basic assumptions of a culture: eg the way people do things without thinking
about how to behave in their culture; traditions; social and moral attitudes.

Diagram 3: Layers of culture

Culture has many layers.

The visible layers that you can see include:

12

symbols that have a special meaning in the culture, such as words, colours and artefacts

heroes, or the people who are admired in the culture, and are an example of how people
in the culture should behave

rituals, such as the ways people greet each other and pay respect to each other

values are the hidden layer of culture that you can't see. They represent ideas people
have about how things should be done within the culture.

M4 Program of work 1
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P1, Resource 4: Student worksheet — Diagrams to describe culture

Diagrams to describe culture

The three diagrams all have a slightly different way of describing culture. Choose one of the
diagrams. Think about your own culture and use the labels in the diagram to list examples

from your own culture. Write your information in the table.

Program of work 1 [FNId 13
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P1, Resource 5: Student worksheet — Definitions of culture

Definitions of culture

1. Culture is ‘the way we see and do things’.

2. Culture is a set of shared meanings or the ways people agree to be (behave, act, conform)
in order to respond to new and familiar situations in their lives.

Culture changes over time and is influenced by the environment in which it is practised.
Culture is passed on from one generation to another.
Culture is important for the identity of members of cultural groups.

Culture is expressed through artefacts, the way people behave in society and the values
they hold.

o gk w

Which definitions do you think best describe culture? Why?

Write a definition of culture in your own words.

14 M4 Program of work 1
Topic 1 — Culture
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Topic 2 — Stereotypes

Purpose

In the activities in this topic, students will develop their understandings of how:
e visible characteristics of cultural groups are often reflected in stereotypes

e  stereotyping of individuals and groups can influence identity in both positive and negative
ways
e ethnocentrism can limit the way people view other cultures.

Teachers will need 1.5-2 hours to teach the activities for this topic. See individual activities
for more specific teaching times.

e P11, Resource 7: Student worksheet — Photographs (a copy for each group).

e P11, Resource 8: Teacher’s notes — Information about people in the photographs.

e P11, Resource 9: Student worksheet — ‘You kids are all alike!" (a copy for each student).
e P1, Resource 10: Teacher’s notes — A typical farmer.

e P1, Resource 11: Student worksheet — A typical ... (a copy for each student).

e P1,Resource 12: Teacher’s notes — Definitions of stereotype, prejudice and discrimination.

e P1, Resource 13: Student worksheet — ‘How it feels to be an outsider’ (a copy for each
student).

e P1, Resource 14: Student worksheet — Stereotyping, prejudice and discrimination
(a copy for each student).

Activity 1
Give students photographs of four people (P1, Resource 7). Working individually, students
answer the following questions about the person in each photograph.

— When you look at the photo what does it make you think about the person?

— Where do you think the person is from?

— What do you think they do?

Students then work in pairs to compare their answers using the following questions.

— What was the same and what was different about what you each thought about the people
in the pictures?

— Were you surprised about anything your partner thought? Why?

Give students the information about the people in each photograph and ask them to try and
match the information with the photographs (use P1, Resource 8). Reveal the true identities
and occupations of the people in the photographs. Discuss the role perceptions may have had
in the conclusions the students came to. (Perceptions is a view of something based on values
and attitudes that are primarily a result of what has been learned from past experiences.)

Program of work 1 [RId 15
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Use the following questions to guide the discussion.

— What information did you use to answer the questions about each person?
— Where did your ideas come from?

— What surprised you about the people in the photographs?

For more information about perceptions see:

http://www.globaleducation.edna.edu.au/globaled/go/pid/2622
(30 minutes).

Activity 2

Introduce the term stereotype (if it has not already come up in the discussion) and then ask
the students to think about (or write about) how they are often stereotyped. Start with ‘You
kids are all alike’ (P1, Resource 9) or use this view from an adult male, aged 60, living in
Perth: ‘Teenagers are all the same. | do not know how teachers can be with them all day. They
are loud, rude, inconsiderate and only care about themselves.’

Ask the students:

— Is this stereotypical description true for all ‘kids'?

— How do you feel about being stereotyped in this way?
— Why do we stereotype people?

— What are the problems with stereotyping?

This activity could be done as a whole class discussion or by using the student worksheet (P1,
Resource 9). P1, Resource 12 has information for teachers about stereotypes. (20 minutes)

Activity 3

Ask the students to draw a picture of a typical farmer. Suggest they include clothing, location,
tools and crops in their drawing. List what students included in their pictures then ask students
why they drew the farmer the way they did and where they got their information from. Reveal
the information about farmers using teacher’s notes (P1, Resource 10) and information online
at <http://www.fao.org/GENDER/en/agri-e.htm>.

Students use P1, Resource 11 to further explore how we think about people from particular
groups as ‘typical’ or in stereotypes. P1, Resource 12 has information for teachers about
stereotypes. (20 minutes)

Activity 4

Pre-reading: students look at the photograph at the start of the Sunday Times article ‘How it
feels to be an outsider’, and make notes about their reactions to the woman in the hijab.
Students read (P1, Resource 13) and note which parts of the text relate to the following
guestions.

1) Inthe article, a woman says to her companion “Move away from the bomber”. Why do you
think she said this?

2) What different reactions did people have to the journalist as she was walking around the
city?

3) How did the journalist’s visible difference result in her being stereotyped?

As a whole class activity, note the answers to the questions. Students then work in groups to
think about how people in their own community react to visible differences and why this can
lead to prejudice. (30 minutes)

Make a list of some of the challenges people from visibly different minorities might face each
day.

16 A Program of work 1
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How do perceptions and stereotypes affect the way people from other cultures are
viewed and treated?

What influence does stereotyping have on discrimination and prejudice against particular
groups?

Assessment

Students work individually to relate their experiences of stereotyping, prejudice and
discrimination, how they felt and what they did in each situation. Students use P1, Resource
14 to complete the assessment task. Teacher’'s notes for this task are available in P1,
Resource 12.

Extension

1. Students carry out research into the reasons Muslim women wear the hijab or the burka.
Information about Islam on the website: ‘Islam For Today’ at:

<http://www.islamfortoday.com/hijabcanada4.htm>.

2. Students investigate the ‘children overboard’ incident in Australia, when a group of
asylum seekers was accused of throwing their children into the sea.
© Department of Education and Training 2009 Program of work 1 M 17
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P1, Resource 7: Student worksheet — Photographs

Look at each photograph and answer these questions about each person.

e When you look at the photo what does it make you think about the person?
e  Where do you think the person is from?

e What do you think they do?

Photograph 1

Photograph 2

Photograph 3

Photograph 4

After you have finished answering the questions, work with a partner to compare your answers.
Use these questions to help you.

¢ What was the same and what was different about what you each thought about the
people in the pictures?

e Were you surprised about anything your partner thought? Why?

18 A Program of work 1
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P1, Resource 8: Teacher’s notes — Information about people in the

photographs

Photograph 1 Photograph 3

Tissa Hami

Tissa grew up in a traditional Iranian family in a
predominantly white suburb of Boston. She has
Bachelor and Master degrees in international
affairs. Tissa Hami is one of the world’s few
female Muslim stand-up comics. Her unique
act and fresh perspective on life as an Iranian-
American woman leave audiences in shock
and awe. From Islamic fundamentalists to
white liberals to good old-fashioned racists,

no one is safe from her sharp wit. Tissa hopes
her comedy will help break down stereotypes
about Muslim women and foster understanding
between Iranians and Americans.

Bruce Wilson

Bruce Wilson is a lifeguard at the Yuendumu
swimming pool. Yuendumu is an Aboriginal
community about 350 kilometres west of Alice
Springs. A new swimming pool has just been
built at Yuendumu and the community now has
a ‘yes pool, yes school’ policy. The policy has a
very simple message for desert kids desperate
for a swim on a hot day: If you don’t turn up

to school, then you don't get to swim with the
other kids in the afternoon. Many children do
not know how to swim, so Bruce teaches them
how and is there to help if they get into trouble.

Photograph 2 Photograph 4

Khao Do

Khao Do was Young Australian of the Year in
2005. He is a writer, director, actor and teacher.
When he was two years old, Khao left Vietham
in a fishing boat with his parents. After a long
and dangerous journey, his family arrived in
Sydney. Khao received a scholarship to study
at high school and then went to university
where he studied the arts and law. Khao

does voluntary work with disadvantaged kids
at Cabramatta’s Open Family Youth Social
Services Centre making films with the people at
the centre.

© Department of Education and Training 2009
Office of Multicultural Interests 2009

Dr Casta Tungaraza

Dr Casta Tungaraza was born in Tanzania.
She is the Manager of Equal Opportunity and
Social Justice and Director of the Australian
Academy of Race Relations at Murdoch
University. Dr Tungaraza is a member of the
Australian Multicultural Advisory Council and is
the inaugural President of the African Women'’s
Council of Australia. She speaks five languages
including English, French, Swahili, Lingala
(spoken in Congo) and Kerewe. She is highly
committed to issues of human rights and racial
equality.
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P1 Resource 9: Student worksheet — ‘You kids are all alike!’

‘You kids are all alikel!”

‘You watch TV all day and speak too fast so no one can understand you. All you do is grunt
to answer questions and spend all your time playing violent games on the computer. You are
loud and noisy on trains and buses and never give your seat up for people who may need it.
You have no respect for other people. When | was young, kids never behaved like you do.’

What else do people say about ‘kids’ today?

Is this true for all ‘kids’? Why not?

How do you feel about being stereotyped in this way?

Why do we stereotype people?

What are the problems with stereotyping?

20 A Program of work 1
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P1, Resource 10: Teacher’s notes — A typical farmer
A typical farmer

The material below is adapted from the Go global: Global perspectives in the secondary
classroom by Rosalie Triolo.

Most of the world’'s farmers are female. Three quarters of the world’s population live in
developing countries and, in most countries, women produce more than half the food using
little technology, primarily to feed their families and communities. The role of women farmers
feeding their families and communities is often overlooked in national surveys of work and
food production.

Adapted from Triolo R. (1999) Go Global: Global perspectives in the secondary classroom. Curriculum
Corporation, Carlton, Victoria, p 44.

Online background information is available at: http://www.fao.org/GENDER/en/agri-e.htm
and http://genderandenvironment.org/admin/admin_biblioteca/documentos/Agriculture.pdf
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P1, Resource 11: Student worksheet — A typical ...

A typical person

In the boxes at the top of the table below are some descriptions of people. In the first column
on the left side is a list of words that could be used to describe certain characteristics. Work
downwards — starting with ‘lawyer’ — and tick what you think describes a ‘typical person’ from
the descriptions along the top of the table.

pop old homeless business
lawyer nurse :
singer | person person person

male
female

hardworking

does an
important job

is paid a lot of
money

kind
friendly
serious

likes to have fun

has a difficult
life

causes trouble

honest

In groups, compare your answers.

Look at the answers that were the same and the answers that were different.
Share the reasons as to why you ticked the boxes the way you did.

Ask each other about the information used to decide which boxes to tick.

Did you use stereotypes to decide which boxes to tick? Explain.

Were you able to decide who was a typical person from each group? Explain why or why
not.
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P1,Resource12: Teacher’s notes —Definitions of stereotype, prejudice
and discrimination

Stereotype

A stereotype is an oversimplified, general attitude about a person or group of people.
A stereotype is often, but not always, negative.

A stereotype develops when we are unable, or unwilling, to obtain all of the information
we need to make fair judgments about people or situations.

Prejudice

Unfounded opinions or attitudes relating to an individual or group that represents them
unfavourably or negatively.

Prejudice may be directed at a person on the basis of race, skin colour, language, religion
or culture.

Discrimination

Discrimination occurs when a person, or a group of people, are treated less favourably
than another person or group because of age; race; colour; national or ethnic origin; sex;
pregnancy or marital status; disability; religion; sexual orientation or some other central
characteristic.

Discrimination happens when a person is denied the opportunity to participate freely and
fully in normal day-to-day activities. It might include harassment or victimisation in the
workplace; being unable to gain physical access to a building or facility; being denied
goods or services; difficulty obtaining appropriate accommodation and housing, or not
being able to join a trade union.

et
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P1, Resource 13: Student worksheet —‘How it feels to be an outsider’

24

UNCOVERED: Reporter Louise Pemblg dressed as a Muslim.

How it feels to
be an outsider

By LOUISE PEMBLE

TO walk around Perth dressed
as a Muslim is to be treated as an
outsider in your own town.

In a week of allegations that
Muslims were plotting a terrorist
attack in Australia, I donned full
Islamic garb and walked through
the city to gauge public reaction.

Would people see me as a
harmless shopper, or would they
suspect I was hiding a bomb
under my clothes?

My mission was to test toler-
ance towards Muslims by dres-
ing as one for the day.

I had the full support of the
Australian Federation of Islamic
Councils, whose president,
Ameer Ali, viewed it as a chance
to highlight some of the issues
faced by Australia’s Muslims.

I visited shops and cafes »
Forrest Chase, Northbridge a

Hay St Mall, before catching o’

bus and train,

I was surprised at how accept-
ing younger people were, sug-
gesting that Perth may be able
to shrug off racism.

But I wasn’t prepared for the
hostility from older Australians.
The first cheap shot came from
an elderly woman walking
through Forrest Chase. “Stupid
woman,” she hissed at her mate
as they passed me,

Later, as I was waiting at the
crosswalk outside Perth railway
station, a woman in her 60s saw
me standing beside her and said
to her companion: “Move away
from the bomber.”

With the help of Perth’s Mus-
lim community, I was fitted in
black trousers, a long black

m Program of work 1
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dress called an abya, a headscarf
(hijab) and a facepiece (nigab).

My eyes were the only visible
part of my body.

Ichoose the facepiece because
I wanted to test its impact on
others, but my Muslim adviser
told me it was up to individuals
to decide whether they wore just
a headscarf or covered their
entire face.

My senses were on high alert
the minute I stepped out of The
Sunday Times building.

Most people did a double take
on seeing me and then either
gave me a hostile stare or — in
the case of several young women
— smiled encouragingly. .

It soon became obvious that
many people thought I was
dressed this way as an act of
defiance. In their view, I was
snubbing my nose at the anti-
Muslim feeling said to be running
high in the Australian community.

I had heard of Muslim women
being spat at and abused. One
woman even had her headscarf
torn from her head at Carousel
Shopping Centre.

In the morning, I was accom-
panied by a Muslim woman
wearing the headscarf, but not
the facepiece that I wore. In our
two hours of walking around the
city we were twice subjected to
vilification.

“Imagine how this must affect
youifit happened every time you
left your house,” she said.

It was then I realised how
much we take for granted our
right to feel safe in our own
community and how people take
only seconds to decide if you are
friend or enemy.

Picture: RICHARD HATHERLY

But for every snide remark and
hostile stare, I was surprised by
the extra respect I was shown by
young men and women.

Every shopkeeper I
approached was much more
polite than I had experienced
when dressed in my usual
clothes.

And on a train, where I feared I
might be regarded as a suicide
bomber, I was twice offered a seat.
It was a similar story on a bus,
which was standing-room only.

By this stage I had removed

the niqab so that my face was
showing — but nothing else. This
seemed to ease some of the
tension I had sensed earlier in
the day. "
* Back at the office, workmates
asked me how uncomfortable I
had been walking around Perth
in my Muslim clothes.

The icy stares on the street
had forced me for the first time
in my life to be wary of anyone
who came near me.

Of all the garments I wore, the
facepiece caused the most dis-
comfort. With it positioned just
under my eyes, I found it difficult
to look straight down.

It also made drinking a juice in
a city cafe a challenge.

On the plus side, I found that
being hidden under all those
garments surprisingly liberating.
For the first time I was able to
walk down the street without
the usual scrutiny of my figure,
face and hair.

On the downside, dressingasa
Muslim woman showed me how
it feels to leave home every day.
unsure of your own safety.

Premble, L 2005, ‘How it feels to be an outsider’, The Sunday Times, 13 November. Reproduced with
the permission of The Sunday Times.
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Questions about the article

Pre-reading: students look at the photograph at the start of the Sunday Times article ‘How it
feels to be an outsider’ and make notes about their reactions to the woman in the hijab.

Students read (P1, Resource 13) and note which parts of the text relate to the following
guestions.

1) Inthe article, a woman says to her companion ‘Move away from the bomber’. Why do you
think she said this?

2) What different reactions did people have to the journalist as she was walking around the
city?

3) How did the journalist’s visible difference result in her being stereotyped?

As a whole class activity, note the answers to the questions. Students then work in groups to
think about how people in their own community react to visible differences and why this can
lead to prejudice. (30 minutes)

Make a list of some of the challenges that people from visibly different minorities might face
each day.
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P1, Resource 14: Student worksheet — Stereotyping, prejudice and
discrimination

Stereotyping

If we think using stereotypes, it means we think that all the people in a particular group look
the same and behave and think in the same way.

Describe an occasion when you experienced, or observed, stereotyping.

How did you feel?

What did you do?

Prejudice

When you are prejudiced about people, it means you make up your mind about them before
you get to know them.

Describe an occasion when you experienced or observed prejudice.

How did you feel?

What did you do?

26 A Program of work 1
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Discrimination

Discrimination occurs when a person, or a group of people, are treated less favourably
than another person or group because of age; race; colour; national or ethnic origin; sex;
pregnancy or marital status; disability; religion; sexual orientation or some other central

characteristic.

Describe an occasion when you experienced, or observed, discrimination.
How did you feel?

What did you do?
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Topic 3: Diversity — Similarities and differences

i

Purpose

In the activities in this topic, students will develop an understanding of the influence that
different world-views have on the interaction between cultural groups.

Teachers will need 1.5-2 hours to teach the activities for this topic. See individual activities
for more specific teaching times.

P1, Resource 15: Student worksheet — Photographs (a copy of photographs and matching
information for each group).

P1, Resource 16: Student worksheet — ‘Grace, 29, non-white, non-Indigenous Australian,
Hilton, WA’ (a copy for each student).

P1, Resource 17: Student worksheet — Snapshots (one copy per group).
P1, Resource 18: Student worksheet — Similarities and differences (a copy for each student).
P1, Resource 19:; Student worksheet — Free to be different (a copy for each student).

P1, Resource 20: Student worksheet — Poster, ‘Respecting differences’ (a copy for each
student).

Paper and other materials needed to create posters.

Activity 1
Give students six photographs of people from Western Australia from a variety of ethnic
backgrounds (P1, Resource 15) with the questions:

—  Where do you think the person in the photograph comes from?
— Give reasons for your decisions.

The students work individually and then share their responses in groups.

Reveal to the students that all the people in the photographs come from WA, then discuss
their responses including:

— why they gave the answers they did
— what clues they used
— what evidence they based their views on.

It is important to point out to the students that their responses to this activity depend on their
life experiences. (20 minutes)

Activity 2

Students read ‘Grace, 29, non-white, non-Indigenous Australian, Hilton, WA’ from Voices of
Australia (P1, Resource 16). Students work individually to read the text and complete the
guestions about the text. (20 minutes)

Program of work 1 [RId 29
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Activity 3
Students work in groups to complete a chart about differences and similarities between the
experience of the two people in the snapshots (use P1, Resources 17 and 18).

Students add the differences and similarities among the members of their group to the chart.
They should include information about themselves and about their families. Groups share
their responses with the class. Lead a class discussion using the questions:

—  What was surprising about what you found out? What was not? (20 minutes)

Activity 4
Students complete P1, Resource 19, individually drawing on their own experiences of feeling

different. Students then use the information to create a poster about respecting differences
(P1, Resource 20). Allow 30 minutes with additional time to complete posters for homework.

The completed posters can be displayed around the school.

Online information about dealing with diversity is available at:
<http://www.globaleducation.edna.edu.au/globaled/go/pid/2848>

Why is it important to appreciate the similarities and differences among people in the Western
Australian community?

How does accepting similarities and differences contribute to community harmony?

ASSess

Students write a news report, or film themselves giving a news report. They use the title
‘Similarities and differences: Creating harmony in the community’.

1. Invite a group of students from another school or class with a diversity of cultural
backgrounds to a forum in the class. Students could talk about their experiences of
difference and cultural diversity and how this is supported in their school.

2. Invite parents or community members from different cultural backgrounds to talk to
students in the class about their life experiences.

3. Students interview a member of their community about their experiences of difference
and cultural diversity.

4. View the DVD Looking for Alibrandi. Students could consider how the main character
deals with her feelings of being different.

5. Visit <www.italianlives.arts.uwa.edu.au/stories/> for DVD snippets of local immigrants
(WA content) to consider how immigrants felt about being different in Western Australia.

30 4 Program of work 1
Topic 3 — Diversity


http://www.globaleducation.edna.edu.au/globaled/go/pid/2848

\
oo

P1, Resource 15: Student worksheet — Photographs

Answer these questions about the person in each photograph.
e  Where do you think the person in the photograph comes from?
Give reasons for your decisions.

Photograph 1

Photograph 2

Photograph 3

© Department of Education and Training 2009 ngram of WOFK 1 m 31
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Photograph 4

Photograph 5

Photograph 6

After you have finished answering the questions yourself, work in a group to compare your
answers. Use these questions to help you.

¢ What was the same and what was different about what you each thought about the
people in the pictures?

e  Were you surprised about anything the people in your group thought? Why?

32 4 Program of work 1
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Photograph 1 Photograph 2

Mac

Mac was born in Western Australia, is married
with a two-year-old daughter and lives in Perth.
He is a firefighter and enjoys mountain bike
riding and travelling the world.

Paddy

Paddy was born in England and came to Australia
when he was eight years old. He is married with
two children and works as an Indigenous rights
advocacy coordinator. He supports the Fremantle
Dockers and the Perth Glory.

Photograph 3 Photograph 4

Vandana was born in Mumbai. She and her
husband came to Australia five years ago with
one child and they have since had another. She
works part-time as a bookkeeper.

Wajma was born in Afghanistan and came to
Australia when she was 12 years old. She spent
18 months learning English before she could
complete high school in Perth. At university she
studied biomedical science. She is not married
and works at a Muslim women's support centre.

Photograph 5 Photograph 6

Jenni was born in Australia but her parents
migrated from Hungary after the Second World
War. She is married to an Italian who was born
in Italy. She has three children and works as a
librarian.

© Department of Education and Training 2009
Office of Multicultural Interests 2009

Lil was born in Malaysia. Her father is Chinese
and her mother Burmese—Malay. She came to
Australia when she was 10 years old. She is now
married to a Dutch—Australian, has two children,
and is a nurse.
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P1, Resource 16: Student worksheet — ‘Grace, 29, non-white, non-
Indigenous, Australian, Hilton, WA’

‘My Voice’

The following story from Voices of Australia — 30 Years of the Racial Discrimination Act: 1975—
2005, a publication by the Australian Human Rights and Equal Opportunity Commission,
2005, p.68.

The first time | became aware that | was not white was when | was about five or six years
old. My sister and | were told by a teacher at school that we were dirty. That night, in the
bath, we scrubbed our bodies with a nailbrush until we were red raw trying to get clean:
trying to get white. From then, | started to feel different, and separated from the other
children at school. | already felt different because most of them had a mum and a dad
at home and | was just living with my mum and three siblings. | was friends with another
brown girl at school and, like me, she just had a mum at home too — but her mum was
brown like her. My mum was so white though — | used to wonder if she was really my mum.

What effect did feeling different have on Grace when she was a child?
Possible answers:

e she had arguments with her sisters

¢ she thought about why her father did not live with them

e she felt separate from the other children at school.

Choose an answer and write about why you chose that particular answer.

My connections with my father and my Indian family were every second weekend which,
as a small child, was long enough to lose my sense of self in between times. Growing up
in a white Australia, | began to see my father and his family as ‘other’, as ‘different’ and did
not want to be like them. The first time | can remember feeling respected as a human being
was when | was nineteen. | discovered Quaker* meetings and began to attend regularly.

Why do you think Grace did not want to be like her father’s family?

It is strange to think that that was the place where | first felt respected rather than tolerated,
because the very vast majority of Quakers in Australia are very white and middle class.
Nevertheless, to this day, within the Friends community is where | feel complete respect.
There | am surrounded by people who are interested in me as a human being and completely
supportive and excited about the decisions that | make in my life. As a child in the 1980s,
| was seen as dirty on the grounds of skin colour; today | am seen as beautiful, stunning,
because of my lovely skin and eyes. To look at another human being and think that their
skin is more beautiful than your own is just another form of racism; it's something that
confuses and separates us. Racism only ends when we have enough love and respect for
ourselves that we can then love and accept all.

34 M Program of work 1
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Answer true or false for each statement

-

The majority of Quakers are white and middle class.
True/False

The Quakers are not interested in what Grace does in her life.
True/False

Today people think Grace's skin colour and brown eyes are ugly.
True /False

Grace thinks that racism ends when people respect themselves and others.
True /False

Reproduced with the permission of Australia Human Rights Commission. Materials extracted from Voices of
Australia magazine.
http://mww.humanrights.gov.au/education/index.html

*The Quakers are a religious group that hold meetings, instead of church services, to talk about religious topics
and the concerns of their members. Everyone is encouraged to speak up in meetings.

More stories are available online at;
http://www.humanrights.gov.au/education/voices/index.html
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P1, Resource 17: Student worksheet — Snapshots

The following snapshots are reproduced with the permission of Racism. No way!, an Australian
anti-racism education initiative.
<http://lwww.racismnoway.com.au/classroom/spotlight/>.

1. Cory McGrath

( )

What do you do?

Play AFL football.

Where were you born?

Northam, Western Australia.

Where did you grow up?

Nyabing, Western Australia (360 km south east of Perth).
Describe your cultural/religious/ethnic family background

| come from an Aboriginal background. Dad is Wangi and Mum is Australian. My religion
is Kalgoorlie.

Do you know any other languages? If so what are they?

| speak part Wangi.

What is your favourite place in the world and why?

I've been to London and Prague. | would like to travel through Europe more.
Have you ever experienced or witnessed racism? How did it make you feel?
Yes, I've witnessed racism. It made me realise how ignorant people are.

What did you do about it?

| told the people it is not necessary to say that and that | was offended by what they said.
Words are stronger than violence.

What advice would you give kids experiencing racism?

To be educated about our history and use that against those who are ignorant. There is no
need for violence.

What kind of Australia would you like to see for our children?
A country that is led by a strong leader where everyone can have afair go. No discrimination.
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2. Kelly Rivas (Razel)

What do you do?

Uni student and bass player in Razel (Brisbane all girl rock band).
Where were you born?

El Salvador.

Where did you grow up?

| came to Australia when | was 3 years old.

Describe your cultural/religious/ethnic family background.

My family has got strong religious and cultural beliefs from El Salvador. However my
parents have let me build my own beliefs. They understand that it is a different country
and things aren’t the same. They understand that | will not agree with all the customs and
beliefs that they have but | respect them and they respect mine.

Do you know any other languages? If so what are they?
Yes, | speak Spanish.
What is your favourite place in the world and why?

Australia. | grew up here. | have no memories from El Salvador but from what my parents
have told me, | would never like to go back there. Australia is so diverse and it lets people
be free.

Have you ever experienced or witnessed racism? How did it make you feel?

My friends call me Spanish. | really don't feel it is offensive because it is what | am. | am
proud to be from El Salvador and love speaking Spanish. It doesn’t bother me if it is done
in a manner that isn’t offensive.

What did you do about it?

I have never been treated badly because of my background. People usually think it's cool
and appreciate it.

What advice would you give kids experiencing racism?

Tell them to stop doing it because you are all the same. Even their ancestors came from
different countries as well. But no one makes fun of them. Tell them how would they feel if
they were being treated badly by others. Also be proud of where you come from, it's who
you are and you can never change it. If you share your culture with friends (let them come
over for dinner and invite them to family gatherings), they will learn to like your culture and
want to know more about it and appreciate your unique but great differences.

What kind of Australia would you like to see for our children?

An Australia where everyone is treated equally. Some people are still racist but | just think
that they don’t understand and are afraid. Young children shouldn’t have to worry about
being treated badly from other kids or being made fun of because of their race.

Program of work 1 [RId
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P1, Resource 18: Student worksheet — Similarities and differences

What is similar about the two people in the | What is different about the two people in the
shapshots? shapshots?

What is similar about the people in your | What is different about the people in your

group? group?
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P1, Resource 19: Student worksheet — Free to be different

Free to be different

Describe a time in your life when you felt ‘different’.

What caused you to feel different?

How did you deal with the situation?

How do you feel about that situation now?

© Department of Education and Training 2009 ngram of WOFK 1 m 39
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P1, Resource 20: Student worksheet — Poster, ‘Respecting Differences’

Create a poster

In your group, share the experiences of feeling different you have written about. Use the
experiences you have heard in your group to create a poster with the title: ‘Respecting
Differences’.

The purpose of the poster should be to encourage people to respect differences in your
school and community and give suggestions about how they can do this.

Use the following ideas to help you with your poster.

40

There are many different people in every school and community.
Respecting differences will promote harmony in the school and community.
There are many things people living in the community can do to respect difference.

Activities in the community can be used to help promote respect for differences and
community harmony.

M4 Program of work 1
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Program of work 2 — Australian identity

Overview

In this program of work, students will:

e explore the notion of what it means to be an Australian
e examine the idea of citizenship and how it is practised in Australia
o explore some of the events and policies that made Australia what it is today.

Phase of learning

Early Childhood Middle Childhood Early Adolescence
Year 8, 9 and 10

Learning area

The English H&PE Languages Mathematics Science S&E T&E
Arts (LOTE)
Culture, Time,
Continuity and
Change

Early Adolescence: Society and Environment/Culture — Students understand that people
form groups because of their shared understandings of the world and, in turn, they are
influenced by the particular culture formed.

Outcomes and Standards Framework: Society and Environment/Culture C3 and C4.

Early Adolescence: Society and Environment/Time, Continuity and Change — Students
understand that people’s actions and values are shaped by their understanding and
interpretation of the past.

Outcomes and Standards Framework: Society and Environment/Time, Continuity and Change
TCC 3 and TCC 4.

© Department of Education and Training 2009 Program of work 2 m 1
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Society and Environment: Culture

Suggested Topics
Year 8

Interpretations of Australian culture over time.

Year 9

Cultural change, Aboriginal Australians 1967 onwards *(Civics and Citizenship).

Cultural identity changes over time.

Year 10

Contemporary cultural groups and their contributions to Australian culture.

Broad understandings — Personal, Group and Cultural Identity
Year 8

Australian national identity is reflected in many ways, including people who are identified
as significant Australians.

The role of Aboriginal and Torres Strait Islander peoples in building the Australian national
identity was marginalised in the past *(Civics and Citizenship).

Year 9

National identity is influenced by family, cultural and natural heritage over time *(Civics
and Citizenship).

Australian national identity changes over time as the interpretation of the people, ideas
and events that shape it change.

Aboriginal and Torres Strait Islanders’ identity has been influenced by their pursuit of
citizenship rights including democratic representation *(Civics and Citizenship).

Year 10

National identity has been constructed as a result of interaction between groups both
from within Australian society and from other societies.

Australian national identity has different meanings for different individuals and
communities.

Aboriginal and Torres Strait Islander identity influences contemporary Australian society
and identity *(Civics and Citizenship).

M4 Program of work 2
Overview
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Society and Environment: Time, Continuity and Change

Suggested topics

Year 8

e Aboriginal and Torres Strait Islander historical experiences between 1905 and 1967, their
perspectives and citizenship *(Civics and Citizenship).

Year 9
e  Changes to Australian citizenship *(Civics and Citizenship).

e  Post-war immigration, 1950s onwards, leading to a multicultural Australia *(Civics and
Citizenship).

Year 10
e  Global human rights *(Civics and Citizenship).

Broad developmental understandings — Understanding the past
Year 8
e People, events and ideas are linked to historical time periods.

Year 9

e Historical recollections reflect a range of people and their perspectives in different
contexts *(Civics and Citizenship).

Year 10

e Interpretations of the significance of people, events, ideas and movements vary with
time, place and cultural perspective *(Civics and Citizenship).

Continuity and Change
Year 8

e Continuity can have positive and negative impacts.

*Statements of Learning for Civics and Citizenship can be found at:
<http://www.curriculum.edu.au/verve/_resources/StmntLearning_Civics 2008.pd{>.

Year 9
e Forces that resist change maintain continuity.

Year 10

¢ Change can have a positive or negative impact on individuals, groups and ideas.

When teaching history, students should be taught the values and processes of social justice,

sustainability and democratic process in:

e how people, events and ideas of the past can be used to trace the development of social
justice, sustainability and democracy that has evolved over time

e planning and reviewing social action which can be done in the context of what has
happened before and how it has influenced the present

e empathising with past people, events and ideas and identifying how they are reflected in
contemporary culture (Civics and Citizenship).

Program of work 2 [FRId 3
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http://www.curriculum.edu.au/verve/_resources/StmntLearning_Civics_2008.pdf

A World of Differe(

Values

Pursuit of Self-acceptance Respect and Environmental
knowledge and and self-respect concern for responsibility
commitment to others and
achievement of their rights

potential

X
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Topic 1: Who is an Australian?

Topic 2: What is citizenship?

Topic 3: Refugees, asylum seekers and migrants
Topic 4: Making Australia

Time

The time to teach the four topics in this program of work and the number of lessons needed
to teach them will vary according to the year level of the students and which activities are
included in each lesson. See each topic and activity for details of teaching times.

Resources
 Onlineresource | Howtouse |

National Symbols Topic 1: Who is an Australian?

http://www.pm.gov.au/australia/symbols/symbols.cfi Information about Australia’s national
symbols.

‘Becoming an Australian citizen’ Topic 1: Who is an Australian?

http://www.citizenship.gov.au/test/resource-booklet| Booklet ‘Becoming an Australian citizen’

Citz-booklet-full-ver.pdf which contains information about the rights
and responsibilities of Australian citizenship
and an ‘Australian values’ statement.

Overview of the citizenship test Topic 2: What is citizenship?

http://www.citizenship.gov.au/test/index.htm| This is the Department of Immigration and
Citizenship website with information about
the Australian citizenship test.

Australiafication Imminent Topic 2: What is citizenship?
http://www.actnow.com.au/Opinion/Australiafication | Blog with alternative views about the
mminent.asgj Australian citizenship test.
http://www.citizenscape.wa.gov.au/ Resources about active citizenship.

The Universality of the Golden Rule in the World Topic 2: What is citizenship?

Religions Background information about ‘The Golden
http://www.teachingvalues.com/goldenrule.htm| Rule’ for students and teachers.

The Constitutional Centre of WA (CCWA) Topic 2: What is citizenship?
http://www.ccentre.wa.gov.au/ CCWA was established to encourage

people of all ages and backgrounds to learn
more about how our political system works
and how to participate in it more fully.

Resources and education kits available for
download.

The Apology Full text and introductory section of Prime
Minister Kevin Rudd’s ‘Apology to Australia’s
Indigenous Peoples.’

http://www.aph.gov.au/house/Rudd Speech.pdi{

http://www.racismnoway.com.au/classroom/
factsheets/70.htm|

4
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Australian Human Rights Commission
Face the Facts 2008 version

http://www.humanrights.gov.au/racial_discrimination/

face facts/index.htm|

http://www.humanrights.gov.au/education/face facts/

ndex.htm]

Australian Institute for Aboriginal and Torres Strait

Islander Studies

http://www.aiatsis.gov.au/aboriginal studies press|

hboriginal wall map/map_paged

Department of Indigenous Affairs

http://www.dia.wa.gov.auf

Office of Multicultural Interests
http://omi.wa.gov.au/

Making multicultural Australia

http://www.multiculturalaustralia.edu.au/library/select]

mages

Timeline: A history of race relations

http://www.humanrights.gov.au/education/voices/pdfl

VOA Timeline poster.pdi

Aboriginal and Torres Strait Islander languages

http://www.bri.net.au/spokenword.html|

http://www.dnathan.com/VL/austLang.htrm|

Australia timeline

australiamuseum.net.au/stories_of_the_

dreaming

Refugee facts and myths

http://www.aeufederal.org.au/Campaigns/Myths.pdi

http://www.maroondah.vic.gov.au/common/files|

CommunityHealthServices/Factsheets.pd{

Refugee camp simulations

http://www.refugeecamp.org/home/

http://www.oxfam.org.au/refugee/index.phg

Fact sheet ‘More than 60 Years of Post-war Migration’

http://www.immi.gov.au/media/fact-sheets/04fifty)

htm#earl

Italian Lives in Western Australia
http://italianlives.arts.uwa.edu.au

M4 Program of work 2
Overview

Topic 3: Refugees, asylum seekers and
migrants

Topic 4: Making Australia

Extensive and up-to-date information and
teaching resources about Indigenous
Australians, migrants, asylum seekers and
refugees.

Topic 4: Making Australia

Website of the Australian Institute for
Aboriginal and Torres Strait Islander Studies.
Links to map of Aboriginal Languages.

Topic 4: Making Australia

WA Department of Indigenous Affairs.
Contains information specific to WA.

Topic 3: Refugees, asylum seekers and
migrants

Topic 4: Making Australia

Library of images of people and events
relating to Australia’s multicultural past.

Topic 4: Making Australia

Poster of the history of race relations in
Australia up to 2005.

Topic 4: Making Australia

Background information about Indigenous
languages in Australia.

Topic 4: Making Australia

Timeline of the history of Indigenous
Australians.

Topic 3: Refugees, asylum seekers and
migrants

Information about refugees in Australia.

Topic 3: Refugees, asylum seekers and
migrants

Doctors Without Borders ‘Refugee Camp in
the Heart of the City’ and Oxfam’s ‘Refugee
Realities’.

Topic 4: Making Australia

Information for students and teachers about
immigration in Australia.

Topic 4: Making Australia

The Italian Lives project explores the history
of Italian migrants and their descendants
in Western Australia. The website contains
migrant stories and other educational
material.
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Australia’s National Identity ‘Issues in society’ series.
Justin Healey (ed). Spinney Press.

An Australian Identity. Kaye Healey (ed). Spinney
Press.

Australian Nation: Civics and citizenship learning
circle. Graeme Gibson and Meg Bishop. Real Options
International.

Debating the Issues 2005. Justine Healey (ed).
Spinney Press.

Simulation games:

The Great Escape. Amnesty International, UK.
Survival and Hope: The refugee journey.

Run for Your Life. CAFOD

One Day We Had to Run. Sybella Wilkes. Evans
Brothers.

Refugees — Telling Their Stories. Tim Napper (ed).
UNHCR.

Refugees. Stuart Trist. McGraw-Hill.

Australia and the Refugee/Asylum Seeker Issue. John
Kilner. The Age, Education Resource Centre.

‘Focus: The Vietnamese in Australia’. Journal of the
Asia Education Teachers’ Association, Vol 33 no 2
May 2005.

‘The Chinese Experience in Australia’. Journal of the
Asia Education Teachers’ Association. Vol 35, No 4,
Dec 2007.
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Topic 1: Who is an Australian?

Discussion about a variety of issues in
Australian society.

Topic 1: Who is an Australian?
Topic 2: What is citizenship?

Background information for teachers and
students about multiculturalism, civics and
citizenship.

Topic 2: What is citizenship?

Background information and teaching ideas
about Australian identity and citizenship.

Topic 3: Refugees, asylum seekers and
migrants

Presents arguments for both sides of issues.
Useful for tea